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I am writ ing the Edi to rial for

this issue from a coun try I

love with my very being. You

will either her ald South Africa

as a beau ti ful and inspir ing

coun try or you will reflect on

our trou ble some chal lenges

to stay bal anced in our devel -

op men tal and cul tural

strivings. We have again

recently wit nessed the dem -

on stra tions by stu dents

against fee increases at pub -

lic South Afri can uni ver si ties. 

For those look ing from the 

out side it may be a strange

sight to see how quickly the

pro test involves destruc tion

of prop erty and vio lence. It is

a dif fi cult rhet o ric to under --

stand if demands are made

from a belief in indi vid ual

rights to the det ri ment of the

insti tu tion. If the his tory and

under ly ing ten sions are not

under stood, there are rea --

sons to be con cerned about a 

gen er a tion that already

obtained access to higher

edu ca tion – demanded by

the young activ ist voices of

the past – but who seems

per turbed and dis grun tled. 

While I will not ven ture

into the polit i cal under pin --

nings of this move ment, I will

allow myself to won der about

solu tions for this dis con tent.

Albert Ein stein said ‘Any fool

can make things big ger, more 

com plex, and more vio lent. It

takes a touch of genius – and 

a lot of cour age – to move in

the oppo site direc tion.’

An other quote I came

across recently by Dr. Steve

Maraboli states that ‘For

most peo ple, blam ing oth ers

is a sub con scious mech a --

nism for avoid ing

account abil ity. In real ity the

only thing in your way is you’.

Reflec tions on our soci ety

show our strug gle with these

dif fi cult ques tions of who’s to

blame and what is needed for 

change. 

We remain a proud nation 

with depth and rich ness in

our cul tural his to ries. The

need for authen tic ity that

may not always be under --

stood by every one, lies at our

core and trans lates into an

under ly ing resis tance to

accept the answers from the

rest of the world. Empty

prom ises stir anger because

peo ple do not have the lux ury 

to relax for a moment, and to

trust that some one will pick

up the tab for the oppor tu ni --

ties and access our youth are 

told they have. 

I may be biased through

my involve ment with this jour --

nal, but I do firmly believe

that ten sions are solved

through a focus on rela tion --

ships. We need to speak to

each other in a way that is

per ceived as mean ing ful by

all par ties. In this issue I’m

hum bled by what is shared by 

real prac ti tio ners and fel low

col leagues in Child and Youth 

Care. With each arti cle that

reflects on a piece of the rela --

tional pic ture in child and

youth care, we build a foun --

da tion piece by piece to

enable change in that small

part we each influ ence each

day. 

This fourth issue of the

first year of the e-for mat of

the jour nal is very spe cial for

this moment in time – the

edi to rial, guest edi to rial and

four of the arti cles are writ ten 

by South Afri cans. And for

those who don’t know this,

the admin is tra tor and pub --

lisher are also South Afri cans. 

Together with our inter na --

tional col leagues that

con trib uted to this issue with

us, we do hope you get a

glimpse of how seri ous we

take the rela tional care of our 

chil dren, youth and fam i lies.

The con tri bu tion from var i ous 

coun tries dem on strates the

inter na tional sta tus of this

jour nal and of child and youth 

care work ers speak ing to

ISSN 2410-2954 Volume 28 Number 4

3

l
air

oti
d

e

Different Voices,
Different Worlds
Edito rial: Different Voices, Different Worlds

Rika Swanzen
Rika Swanzen



each other across geo graph --

ical bound aries – remain ing

rela tional in our think ing – be 

it in a vir tual space of

shar ing. 

As we end the year and

start to think about cel e brat --

ing the hol i days, this issue

pro vides a look – a reminder

– of what it means to be a

child. With all we do, we know 

never to for get what lies

beneath our strat e gies when

work ing with chil dren: the

best inter est of the child. 

The authors in this issue

raise reflec tive ques tions

such as what we want for

chil dren and remind us

whose respon si bil ity they are. 

We real ise that with diver sity

comes vul ner a bil ity if soci ety

does not respond to the

needs of chil dren. The impor --

tance of play is high lighted

with a prac tice idea that pro --

vides resources for play to

under resourced com mu ni --

ties. We are also informed of

the out come and impact of

early child hood inter ven tion

and how a qual ity assess --

ment focus can increase the

suc cess of a programme that

uses play for a pur pose.

A warn ing of the effect of

an over em pha sis on wrong-

doing in child care cen tres is

given through with an exper i --

ment on social behav iour and 

trans for ma tion behav iour in

role-play ing prison guards. A

sober ing reminder of the few

pro tec tive fac tors with which

chil dren in care enter the sys --

tem. A pro vok ing state ment is 

made: “Pun ish ment gets

rede fined as dis ci pline which

is fur ther rede fined as behav --

iour man age ment – a much

more accept able con cept”.  

In the infor ma tion age we

are reminded that the gen er --

a tion of youth we are work ing

with has been ‘plugged in’

most of their lives. What does 

the social media real ity say

about the life space we work

in? Should our con ver sa tions

change or do we need to ‘un --

plug’? A study on vicar i ous

trauma and care giver burn --

out reminds us of the cost of

car ing and pro vides fur ther

strat e gies for prac ti tio ners. 

A num ber of authors

touched on the eco log i cal

model that encour ages us to

con sider that the envi ron --

ment influ ences most of what 

we do. In work with fam i lies

we are directed to look at the

con di tions for sup port ing

change, “with change as

move ment that requires a

col lab o ra tive engage ment”.

The impact of envi ron ment

on the expe ri ence of vul ner a --

bil ity is fur ther explored

through a heart-warm ing

reflec tion on dys lexia and reit --

er at ing the mat ter of

acces si bil ity. Another focus in

this realm is on the cre ation

of a sen sory-safe class envi --

ron ment for trau ma tised

chil dren. 

Words related to these

top ics that sound like an

echo through our prac tice

and remind us of the rela --

tional walls that can keep

peo ple safe or which can

become obsta cles to over --

come, are home sick ness,

reflec tion, per sonal aware --

ness, chal leng ing behav iours, 

resis tance, chaos, action, cul --

tural cer e mo nies, posi tion,

data man age ment, secu rity

objects and tran si tions. 

As Nancy Getty says in

her arti cle in this issue: “Lis --

ten closely to the song you

sing and do not fear to share

your authen tic song with oth --

ers. Join together and we may 

one day become a choir and

sing in uni son.” May we

remain unique when we join

in the mel ody of the song

with oth ers, and may dif fer --

ences add to excit ing vari ety

instead of con flict. 

Happy hol i days.
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Intro duc tion
Play-with-a-Pur pose

(PWAP) is an early child hood

devel op ment programme

devel oped to impact South

Afri can and inter na tional

early learn ing cen tres. This

arti cle records what has been 

observed in the 86 early edu --

ca tion cen tres that

Play-with-a-Pur pose men tors

and qual ity assures through

its non-profit train ing

programme.  It touches on

the chal lenges faced by the

early child hood sec tor from

gov ern men tal agen cies and

the com mu nity. On exam in ing 

the focus areas of our

programme, chal lenges and

oppor tu ni ties for improve --

ment are high lighted.

The Need for Quality
Early Childhood

Development
School readi ness and

achiev ing at school are at the 

fore front of our coun try’s

agenda. It is a con cept

embod ied in the National

Plan ning Com mis sion’s new

National Devel op ment Plan

2030 (South Afri can Gov ern --

ment, 2012). The now

well-known Heckman Equa --

tion explains in eco nomic

terms the press ing need of

pro vid ing good qual ity early

edu ca tion to all. (Heckman,

2008).

Background to
Play-With-A-Purpose
Ini tially con ceived as a

tool for Smile Edu ca tion (Pty)

Ltd.’s edu ca tional toy devel --

op ment and man u fac ture,
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This fig ure indi cates the Rates of Return to Human Cap i tal Invest ment at
dif fer ent ages. The return on invest ment sig nif i cantly increases, the ear lier

the inter ven tion. 



Play-with-a-Pur pose devel --

oped into eight spe cific

learn ing areas. (Wienand,

1992) These learn ing areas

ini tially reflected Paul

MacLean’s Tri une Brain the --

ory (MacLean, 1973). 

The fig ure alongside indi --

cates the Tri une Brain and

the eight cor re spond ing

Play-with-a-Pur pose learn ing

areas. Three areas – maths

and numer acy, writ ing and

spell ing and read ing – are

‘pre-skills’. That is pre-maths

etc. Each area has its own

‘step ping stone skills’. These

are smaller devel op men tal

skills which are the core

build ing blocks for the learn --

ing area. The

Play-with-a-Pur pose Plan ner© 

is an essen tial ele ment of the 

programme. Here is a sim pli --

fied ver sion indi cat ing the

learn ing areas and the step --

ping stone skills. It is used to

do an inven tory of the toys

the pre-school has; to sort the 

toys into one of the eight

boxes of the Nurs --

ery-School-in-a-Box© (see

below); to plan what the cen --

tre needs to pur chase and

lastly to ensure that the child

is being stim u lated in all

areas.

Play-with-a-Pur pose then

devel oped into a pre school

programme for the

Play-with-a-Pur pose founder’s 

chil dren almost twenty-five

years ago and has now

expanded to over 80 Early

Edu ca tion Cen tres in

Gauteng and North West

Prov ince. It con tin ues to grow

expo nen tially. From the begin --

ning it was grounded in solid

research and adjusted

through expe ri ence.

Perspectives
Sur round ing and per me --

at ing the programme is the

Play-with-a-Pur pose

philosophy.

The research of Vygotsky

and Piaget were incor po rated 

from incep tion and as more

research was con ducted, the

learn ing through play model

(Britton, 1992) was thor --

oughly explored par tic u larly

through the use of toys and

games. As the programme

devel oped, var i ous ele ments

were added tak ing cog ni --

sance of other devel op ment

the o ries – such as Howard

Gardner’s Mul ti ple Intel li --

gence The ory (Gar dener,
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1983).  These intelligences

are use ful in that they assist

in iden ti fy ing and encour ag --

ing strengths and mini mis ing

weak nesses. The edu ca tor

can avoid focus ing on tra di --

tional aca demic intel li gence

typ i cally mea sured by IQ

tests. A brief sum mary of

these intelligences are: 

1. Visual/Spatial (picture

smart) – incor po rated

into the Play-with-a-

Purpose daily planner

during the struc tured

skill stim u la tion time

using toys and games –

partic u larly jigsaw

puzzles and spatial

reasoning games.

Creative artwork is an

inte gral part of our

programme.

2. Ver bal/Lin guis tic (word

smart) – stim u lated dur -

ing theme dis cus sions

and story times. 

3. Log i cal/Math e mat i cal

(prob lem solv ing smart)

– Play-with-a-Pur pose’s

empha sis on games with

pat terns, and ‘what hap -

pens next?’ assist

learn ers to build good

skills in this area.

4. Bodily/Kinaes thetic

(body smart) – outside

play using phys ical appa -

ratus is specif i cally

incor po rated in the daily

programme

5. Musical – music and

move ment is encour aged 

through songs and

rhymes

6. Inter per sonal (people

smart) – the chil dren

work in groups and learn

to interact with one

another.

7. Intrapersonal (emotion -

ally smart) – Learning to

label feel ings through

using equip ment such as 

our purpose-made Mood

Mirror is an impor tant
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Philosophy Rationale Academic Research

Children are strong
capable beings

Children are born full of potential to learn
and have a natural curiosity to discover

Britton (1992), Brendtro et al (1990);
Nelson (2009)

Choices There must be a balance between
Educator-led and Child-led activities. If an
educator dictates all that a child is doing
every day, the child is being deprived of the
skill of learning to choose and the
consequences thereof

Brendtro et al (1990), Kohn (2003)

Repetition Repeating skills is critical for developing
strong learning pathways in the brain

MacLean (1973), Kohn (2003);
Kawashima (2005)

Separate Concepts Scaffold and isolate learning concepts. The
only variable to change is the variable being 
taught. EG: when teaching colours only the
colour should change

Britton (1992), Wienand (1992)

Developmentally
Appropriate

The environment and lessons need to be
developmentally appropriate for children

Britton (1992), Dunn & Kontos (1997)

Environment
Provokes Learning

Believe in creative environments which
encourage learning. The classrooms and
playgrounds need to be set up for
DISCOVERY

Britton (1992); Nelson (2009)

Observation and
Documentation

Educators need to listen, look and
document their observations carefully and
appropriately through posters and
photographs and if necessary the written
word

Shepherd et al ( 1998); Forman & Hall
(2005)

Learn through Play It is appropriate to learn through toys and
games before written worksheets

Britton (1992); MacLeod (2007); Kamii &
de Vries (1996); Schonkoff & Phillips
(2000)



compo nent of emotional

intel li gence.

8. Natu ralist (nature smart)

– Nature tables in the

class room, making bird

feeders, sched uling pet

days and using many

found mate rials provide

inspi ra tion for those with

a naturist intel li gence.

Play-with-a-Pur pose pro --

vides the o ret i cal and skills

train ing and on-site

mentoring of the prin ci pals

and staff in the early edu ca --

tion cen tres asso ci ated with

them.  Stan dards and norms

such as health and safety

stan dards, stip u lated devel --

op men tal guide lines and

adult: child ratios are mon i --

tored accord ing to a spe cific

qual ity assur ance programme 

includ ing focus areas men --

tioned here un der, which are

duplicable and sim ple despite 

the under ly ing depth of

research (Wienand, 2007). 

Mentoring sites is cru cial to

suc cess in this area (Van der

Berg et al., 2010) there fore

each early child hood devel op --

ment cen tre receives weekly

vis its from a site trainer who

will train and guide the prin ci --

pal and edu ca tors.

Ramey, Ramey and Mayer 

(2003), in their study of why

early edu ca tion ini tia tives fail, 

elu ci date the fol low ing top

rea sons:

n Poorly prepared teachers
n Educa tional programs 
n Reme dial rather than

preven tive focus

n No direct teaching of

impor tant cogni tive and

linguistic concepts,

vocab u lary
n Redun dant or poorly coor -

di nated family and early

child hood services.

This has been Play-with-a- 

Pur pose’s expe ri ence and

this arti cle is a brief over view

of our attempts to redress the 

first four prob lems. 

The cen tres Play-with-a-

Pur pose works with are in a

com bi na tion of areas – infor --

mal set tle ments, town ships

and sub urbs. As spe cific

detailed dif fer ences in appli --

ca tion and stan dards in these 

respec tive areas is beyond

the scope of this arti cle only

gen eral trends appli ca ble to

all areas are dis cussed. In

order to exam ine what is

found occur ring within the

early child hood devel op ment

cen tres which Play-with-a-Pur --

pose works with, a focus will

be on the qual ity assess --

ments con ducted. 

Play-With-A-Purpose’s
Quality Assessment

Focus
The focus of our qual ity

assess ments is devel oped

par tic u larly for the South Afri --

can con text. Accord ing to the

White Paper 5 approx i mately

40% of young chil dren in

South Africa grow up in pov --

erty. His tor i cally the major ity

of early child hood edu ca tors

have lit tle to no for mal train --

ing or qual i fi ca tions. Par ents

do not know the impor tance

of early child hood devel op --

ment. Break ing the ECD

ser vices into the dif fer ent

racial groups they found that

“White chil dren have

access to ECD services of 

consid er ably higher

quality than Coloured,

Indian or African chil dren, 

while in poverty-stricken

rural and informal areas

ECD provi sion for African

chil dren from birth – 5

year old is far lower than

in formal urban areas,

both in terms of quality

and quan tity.” (White

Paper 5, 2001. p12).

In order to attempt to

redress the dis par ity in both

qual ity and quan tity a pre cise 

daily time ta ble is taught to

the cen tre’s staff and mon i --

tored by Play-with-a-Pur pose

site train ers. 

The Play-with-a-Pur pose

programme ensures that

there is:

n A fair balance between

child-led and teacher-led

activ i ties
n Suffi cient struc ture for an

educator with little qual i fi ca -

tions to cover all neces sary

devel op mental areas
n Paren tal involve ment.

The areas Play-with-a-Pur --

pose focuses on when

mon i tor ing and train ing are

briefly listed in the table above.

Exam in ing the above

focus areas sequen tially, our

expe ri ence in the field is dis --
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cussed in the sec tions to fol --

low. The pro cess of mentoring 

other cen tres will also

become clearer through the

dis cus sions.

Discussion of PWAP
focus areas

a. The Play-with-a-Pur pose

daily sched ule is adhered to

When a pre school first

joins Play-with-a-Pur pose, less 

than one out of ten cen tres

were com plet ing les son plan --

ning in advance of the school

day or week.  A typ i cal daily

sched ule before train ing with

Play-with-a-Pur pose looks like 

this:

Arrival (from as early as 6am)

8.30am Toilet time

Wash hands

9.00am Break fast

9.30am Repe ti tion of the 

days of the week 

and sing a song.

10.00am Free play (blocks 

and soft toys may 

be put out) May 

colour-in a book or

do a worksheet.

10.30am Toilet time

Wash Hands

11.00am Read a story or 

sing songs

11.30am Lunch time
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PWAP Focus Brief Explanation Academic Research

a The Play-with-a-Purpose 
daily schedule is
adhered to.

This daily timetable is carefully
researched to provide a balance
between learner-led and educator-led 
activities. It follows a child’s need to
interweave movement activities with
static activities. Basics of the Circle of 
Courage introduced.

Brendtro et al. (1990); Britton (1992), 
Sylva et al. (2003); De Jager (2006); 
Fleer & Richardson (2004) Goleman
(1995), Kawashima (2005), Nogar
(2010); Ramey et al. (2003)

b A term planner is
prominently displayed.

This quarterly curriculum planner
includes community and family
involvement.

Brendtro et al. (1990); Ramey et al.
(2003)

Epstein (1995); Nogar (2010)

c Newsletters to parents Importance of parent involvement in
learning 

Epstein (1995) ; Arnold et al (2008)

d Knowledge of
community services

Involving the community in the
pre-school. At the centre of
community.

Epstein (1995), Macleod (2007),
Maxwell (2001)

e The pre-school is
registered to operate as 
required by provincial
and national law

To access funding, provide security
and sustainability of service.

Children’s Act 38. 2005, Department
of Social Development
Department of Labour

f Qualified educators and 
ongoing training

Professionalism of educators to be
increased. 

Van der Berg et al., (2010) Ramey et
al (2003)

g Continuous
assessments of
learners

Self-reflection, making decisions
before, during and after lessons to
ensure appropriateness.

Shepherd et al. (1998); Forman &
Hall (2005); 

h Classroom
management

Discovery classroom. Behaviour
management.

Britton (1992); Dunn & Kontos
(1997); Gottfredson & Hirshi (1990);
Goleman (1995); NSCTDT (2010)
Varni & Corwin (1991);

i Using toys and games
to stimulate identified
skill areas

Concrete hands on experiences,
learning through play.

MacLeod (2007) Britton (1992)
Gardner (1983) , MacLean (1973)

Nelson (2009)



12.30pm Nap time

15.00pm Snack

Home time

It is noted that this daily

sched ule estab lished by

untrained prin ci pals and edu --

ca tors has almost no place

for early maths, read ing or lit --

er acy skills. It has an over-

empha sis on clean li ness and

con ven tional baby-sit ting

activ i ties. This is in strong con --

trast to the Play-with-a-

Pur pose programme which is

struc tured and com pre hen sive.

Play-with-a-Pur pose’s inter --

ven tion takes place over three

years. In year one the prin ci pal

and per haps a senior edu ca tor

is trained. Year two sees the

remain der of the edu ca tors

being trained. How ever new

prin ci pals and edu ca tors find it

dif fi cult to plan ahead and to

fol low the sched ule.  As they

reach year three of fol low ing

the programme the break --

through hap pens. New hab its

are formed and basic cur ric u --

lum work is com pleted which

can be built upon year by year

in order to ensure that all nec --

es sary devel op men tal

mile stones are stim u lated and

reached. The rou tine pro vided

by the daily sched ule is an inte --

gral part of the programme, as

it is shown to develop social

com pe tence. Struc ture and

con sis tent con se quences in

early child hood help a child

achieve later scho las tic suc --

cess, good inter per sonal skills

and over all improved health

(Wittig, 2005).

b. A term plan ner is

prom i nently dis played

One of the con sis tent cir --

cum stances met by our site

train ers is that the inclu sion of 

par ents and com mu nity at the 

Early Edu ca tion level is not

hap pen ing. It is not uncom --

mon to see signs at

preschools read ing “Par ents – 

do not enter the class room”. 

Within the com mu ni ties them --

selves, early edu ca tors are

seen as care givers or baby-sit --

ters (Van der Berg et al.

2010). This leads to a per cep --

tion that early edu ca tion is not 

impor tant and plays no role in

future out comes for the

learner. 

In the almost com plete

absence of long term plan --

ning in the cen tres and lack

of involve ment of the

learner’s fam ily and com mu --

nity at large, Play-with-a-

Pur pose pro duces a Term

Plan ner. In this plan ner

themes to be taught are

expanded and ideas for the

par ents to do at home in sup --

port of the learner’s learn ing

are given. Activ i ties for the

whole school which involve

the fam i lies and com mu nity

at large are detailed. The

school is expected to dis play

this plan ner prom i nently and

dis trib ute cop ies to par ents. 

As the edu ca tors get

more con fi dent in their abil i --

ties to com ply with the daily

time ta ble, Play-with-a-Pur --

pose observes their

con fi dence grow ing in dis trib --

ut ing the plan ner to par ents.

c. News let ters

Reg u lar news let ters or

writ ten com mu ni ca tion to

par ents takes place depend --

ing on the resources avail able 

to the cen tre and on the lit er --

acy level of the prin ci pal. 

Announce ments are often

writ ten on a board out side

the cen tre and oral infor ma --

tion passed on. Play-with-a-

Pur pose noticed that this is

an area that increases as the 

edu ca tors con fi dence in their

skills grows. 

d. Knowl edge of Com mu nity

Ser vices

Know ing how to access a

social grant, who the local

Health Inspec tor is, where the 

clos est clinic is located and

other knowl edge of com mu --

nity ser vices is known mostly

to the under-resourced cen --

tres. The infor ma tion is made 

avail able through state rep re --

sen ta tives, com mu nity ECD

forums and through

Play-with-a-Pur pose forums.

e. The Pre school is

Reg is tered to Oper ate as

Required by Pro vin cial and

National Law

This is by far the most

com plex area of com pli ance.

The reg is tra tions of the cen --
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tres – whether afflu ent or not 

– is tor tu ous and com pli --

cated. In order to con form the 

fol low ing paper work and

depart ments need to be com --

plied with:

i. Essen tial Compli ance:

n Title Deed
n Build ing Con trol Approved 

Build ing plans – signed

off by engi neer
¢ Plumbing Certif i cate 
¢ Elec trical Certif i cate 
¢ Glazing Certif i cate 
¢ Occu pa tional

Certif i cate 
n Town Plan ning - ‘Zoning

Pad’ Consent Use

(Rezoning in extreme

cases)
n Envi ron mental Health

Services
n Emer gency Manage ment

Services – Fire

compli ance 
n Roads Depart ment 
n Depart ment of Social

devel op ment 
n Police Clear ance 
n South African Revenue

Services 
n Depart ment of Labour  -

Unem ploy ment Insur ance 

Fund
n Work man’s Compen sa -

tion – Compen sa tion for

Occu pa tional Inju ries and

Diseases Act.

Play-with-a-Pur pose does

not per form these reg is tra --

tions for the cen tres but

rather edu cates the cen tres

on com pli ance and pro vides

guid ance where nec es sary. In 

this way we endeavour to

empower the com mu nity with 

knowl edge and skills. 

ii. Optional Regis tra tions:

n Register the busi ness as

an Asso ci a tion, Non-Profit 

Company or Trust 
n Depart ment of Educa tion

– Grade R 
n Non-Profit Organi sa tion 
n Public Liability Insur ance 
n Public Benefit Organi sa -

tion for Section 18a

(Dona tions certif i cate).

In order to access a gov --

ern ment sub sidy the

essen tial reg is tra tions need

to be in place.  Obtain ing

fund ing is crit i cal for the

sustainability of a cen tre so

that staff can be paid a com --

pet i tive wage, funds can be

made avail able to train staff,

and to pur chase nec es sary

equip ment.

Hav ing finances that go

with a more afflu ent cen tre

should make it slightly eas ier

to reg is ter the cen tre– but

the fact is that most of the

afflu ent cen tres in the sub --

urbs find it dif fi cult to reg is ter

as the norms and stan dards

are not equally applied. An

exam ple is that of park ing

spaces. Regard less of the

num ber of cars used by par --

ents and edu ca tors, park ing

bays and drop off points must 

be pro vided. This applies

even in instances where most 

of the learn ers are dropped

off by taxi. How ever in town --

ships and infor mal

set tle ments there is often not 

even space for two cars to

pass each other in the road,

yet the cen tre can reg is ter

with out any park ing bays – a

case in point is a cen tre in

the infor mal Set tle ment of

Zandspruit. How ever a more

afflu ent cen tre in

Weltevreden Park pro vides an 

ECD ser vice to chil dren who

sim i larly walk to pre school or

have a few cars drop ping chil --

dren off. How ever due to the

area – they can not reg is ter as 

there is no room for park ing

bays on the prop erty. Both fall 

under the same con trol ling

author i ties. Yet the park ing

rule is waived for one and not 

the other.  

How ever the cen tres in

infor mal set tle ments are

excluded from reg is ter ing and 

obtain ing a gov ern ment sub --

sidy on the grounds that

there is typ i cally no clear land 

own er ship of their cen tres. 

There fore it is in

Play-with-a-Pur pose’s find ings 

that it is the poor est chil dren

in our coun try who are most

unfairly treated. A gov ern --

ment sub sidy would go a long 

way in help ing the edu ca tors

earn suf fi cient income to be

trained, to buy edu ca tional

equip ment and to buy nutri --

tious food. The aver age

earn ings for an edu ca tor in
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Play-with-a-Pur pose mentored 

preschools in infor mal set tle --

ments and town ships are less 

than the pre scribed min i mum 

wage and in only one out of

20 preschools is Unem ploy --

ment Insur ance Fund

deduc tions made. 

The whole area of reg is --

tra tion is either unfairly

applied or oner ous to

imple ment.

f. Qual i fied Edu ca tors and

Ongo ing Train ing

New leg is la tion indi cates

that prin ci pals should obtain

an NQF6 qual i fi ca tion and

edu ca tors at least an NQF4.

Chal lenges Play-with-a-Pur --

pose encoun ter when try ing

to assist the edu ca tors are: 

n There are few, if any insti -

tu tions that offer a full

NQF6 qual i fi ca tion on a

part time basis and if they 

do it is expen sive. 
n Many cen tres are owned

by women with low edu -

ca tion (grade 8), how ever

they have the chil dren in

their care. Quick-to-learn

skills are needed in the

short-term to ensure the

futures of these chil dren.
n The founder of Play-with-

a-Purpose has writ ten

approved man u als for

SAQA’s Fur ther Edu ca tion 

and Train ing Cer tif i cate:

Early Child hood Devel op -

ment – NQF level 4 which 

is the basic min i mum

level for early edu ca tors. 

There is min i mal prac ti cal 

imple men ta tion require -

ment in the qual i fi ca tion.

Play-with-a-Pur pose trains

early edu ca tors with no qual i fi --

ca tions up to and includ ing

those with Hon ours degrees in 

edu ca tion. The need they all

have is knowl edge to imple --

ment the the ory into prac tice

in order to run an excel lent

school. Play-with-a-Pur pose

does this through for mal train --

ing once a week sup ported by

on-site mentorship in their

cen tres. Quar terly work shops

are con ducted for ongo ing

pro fes sional devel op ment and 

man age ment train ing for prin --

ci pals is con ducted monthly.

In addi tion to the above

due to the lack of under --

stand ing in the cen tres and

com mu ni ties of the impor --

tance of early edu ca tion (ibid) 

there is a mind-set amongst

edu ca tors that they are being 

trained so they can tick a box

and not for the devel op ment

of the chil dren. 

An illu mi nat ing anec dote

is that recently the Depart --

ment of Edu ca tion intro duced 

the New Cur ric u lum Frame --

work for 0-4 year olds.

Play-with-a-Pur pose sent two

train ers to be trained on it.

Dur ing the week-long train ing

– the PWAP train ers were

called upon numer ous times

by the facil i ta tors to assist in

explain ing to the group how

to imple ment the NCF. This

notice able gap between the --

ory and prac tice has to be

bridged. At pres ent the coun --

try is empha siz ing

qual i fi ca tions with out skills

and with out prac ti cal expe ri --

ence. In an envi ron ment

where there are few exam --

ples of good prac tice to learn

from, this is unac cept able

(Van der Berg et al., 2011). In 

a field which relies on con --

crete appli ca tion to be

suc cess ful (Britton 1992;

MacLeod 2007), this is

unten a ble.

g. Con tin u ous Assess ments

In order to assess the

effec tive ness of one’s teach --

ing, con tin u ous assess ments

of the learn ers and les sons

need to take place appro pri --

ately (Fleer and Rich ard son,

2004). Play-with-a-Pur pose

encour ages visual doc u men --

ta tion and record-keep ing of

lev els reached in the graded

toys and games used.  Exces --

sive paper work on the part of

the edu ca tor is dis cour aged

and paper work in the class --

room is not suit able until the

learner’s devel op ment dic --

tates it. (MacLeod, 2007)

h. Class room Man age ment 

Chil dren who do not have

the cor rect stim u la tion and

behav iour man age ment in

the first five years have a

greater chance of being

arrested for a crime

(Gottfredson & Hirschi, 1990) 
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and a slight chance of attend --

ing ter tiary edu ca tion

(Heckman 2008). Class room

man age ment is a cru cial part 

of a suc cess ful early edu ca --

tion cen tre (Goleman, 1995;

Fleer & Rich ard son, 2004).

Play-with-a-Pur pose’s expe ri --

ence is that an adult office

approach to class rooms is

prev a lent. What this means is 

that every thing is hid den in

cup boards and kept safely

out of the chil dren’s reach.

Chil dren need to make

choices, dis cover for them --

selves within guide lines set

by the edu ca tor (Kohn,

2003). Edu ca tors need to

learn to teach learn ers how to 

use equip ment and take care 

of their envi ron ment – then

stand back and mon i tor

them. This is unlike the Mon --

tes sori Method where there is 

an empha sis on self-dis cov --

ery. Play-with-a-Pur pose

clas si fies toys and games into 

eight learn ing areas. These

are placed in eight dif fer ent

toy boxes called a Nurs --

ery-School-in-a-Box©. The

edu ca tor plans which learn --

ing area and cor re spond ing

toy box the chil dren will play

from dur ing the time of struc --

tured skill stim u la tion. In this

way even a reluc tant child will 

be devel oped in all areas as

there will be a game they find 

inter est ing. So the edu ca tor

deter mines the pur pose of

the learn ing and the child can 

choose the man ner of learn --

ing through the choice of toy.

In South Africa Play-with-a-

Pur pose has found that less

edu cated and poorer par ents

have lit tle idea of how to play

with under five year olds thus

the edu ca tor needs to

actively teach cer tain toys

and games with chil dren

mak ing choices as they grow

older.  

Teach ing chil dren to use

toys and games is dif fi cult if

there is over-crowd ing in the

class rooms and if there is not 

adher ence to the min i mum

learner: edu ca tor ratio. Pres --

ently this ratio is: 

(i) Birth to 18 months: 1:6 

(ii) Between 18 months and

3 years: 1:12

(iii) Between 3 and 5 years:

1:20 

(iv) Between 5 and 6 years:

1:30

(City of Johan nes burg, 2004)

 

Com pare this with an Aus --

tra lian stan dard:

(i) Birth to 24 months: 1:4

(ii) Over 24 months and less 

than 36 months: 1:5

(iii) Over 36 months and not

yet attending school:

1:10 (from 1.1.2016)

(New South Wales, 2015)

Man ag ing the learner’s

behav iour is a skill that needs 

to be taught to the edu ca tors. 

Play-with-a-Pur pose uses

tech niques which ensure suit --

able con se quences are given

to learn ers whose behav iour

is inap pro pri ate (Varni &

Corwin, 1991; Gottman,

1997). This assists the child

in learn ing impulse con trol –

a skill which may pre vent

crime related activ ity when

older (Gottfredson and

Hirschi, 1990). Prior to

Play-with-a-Pur pose inter ven --

tion reports were given of

inap pro pri ate edu ca tor

behav iours using slap ping,

beat ing and scream ing at the 

chil dren. They are unaware

that cor po ral pun ish ment is

unlaw ful (Depart ment of Edu --

ca tion, 2009). A look at the

news pa pers of the day

reflects this trend (News24,

2015). The Gen eral House --

hold Sur vey for 2012 states,

that 15.8% of all chil dren

reported hav ing expe ri enced

cor po ral pun ish ment in

school dur ing that year. This

is a total of 2.2 mil lion chil --

dren being hit in South

Afri can schools within one

year (Veriava, 2014).

i. Using Toys and Games to

stim u late iden ti fied skill

areas

As men tioned above,

Play-with-a-Pur pose has devel --

oped a set of eight boxes of

spe cially selected edu ca tional

toys. These toys cover all

areas needed for brain stim u --

la tion for pre-schoolers

(MacLean, 1973).

Play-with-a-Pur pose calls it the 
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Nurs ery-School- in-a-Box©. The 

edu ca tors are taught how to

use the equip ment. The only

pre vi ously dis ad van taged edu --

ca tor trained by the founder of 

Play-with-a-Pur pose to date,

who has played with a jig saw

puz zle is a young lady who

was in the founder’s first

under-priv i leged pre school

class. The edu ca tors also do

not know how to play sim ple

games such as dom i noes. 

The con se quences of this lack 

of basic skills are evi dent in

our ongo ing fail ure to achieve

in math e mat ics as a coun try.

There is a direct cor re la tion

between games like puz zles

and being com pe tent at

maths in pri mary and high

school (EPPE, 2003; Britton,

1992).   South Africa was

recently placed 138 out of

140 coun tries in Math e mat ics 

by the World Eco nomic Forum

Global Com pet i tive ness report 

(WEF, 2015). It is clear some --

thing is needed to be done

dif fer ently to change this.

The dia gram along side

dem on strates the win dow of

oppor tu nity for all learn ing is

pri mar ily in the first five years.

The Play-with-a-Pur pose

programme is taught in the

class room in a way that all

learn ing areas are cov ered in

the cur ric u lum ensur ing learn --

ers are exposed to the basic

stim u la tion needed for school

readi ness (Ramey et al,  2003, 

Van der Berg et al; 2011).

The Way Forward 
If the rapid expan sion of

low qual ity ECD cen tres con --

tin ues to occur, it will

prob a bly be dif fi cult to

improve the qual ity at a later

stage. Effec tive mentoring

with mon i tor ing and sup port

will there fore be cru cial (Van

der Berg et al., 2010).

Play-with-a-Pur pose will

con tinue to pro vide the o ret i --

cal train ing and on-site

mentoring of the prin ci pals

and staff in the early edu ca --

tion cen tres accord ing to our

qual ity assur ance programme 

and skills train ing, whilst

guid ing edu ca tors towards

suit able qual i fi ca tions. 

Young (1996) explains

that the World Bank recog --

nises five key approaches to

devel op ing young chil dren: a)

Deliv er ing ser vices to chil --

dren. b) Train ing care givers

and edu cat ing par ents. c)

Pro mot ing com mu nity devel --

op ment. d) Strength en ing

insti tu tional resources and

capac ity build ing. e) Pub lic

aware ness and enhanc ing

demand. Play-with-a-Pur pose

believes that gov ern men tal

agen cies will achieve this only 

with help from the Non-Gov --

ern men tal Organi sa tions

such as Play-with-a-Pur pose – 

who need to be the eyes, ears 

and feet on the ground at

grass roots level.

Conclusion
There is a grow ing rec og --

ni tion that invest ing in early

edu ca tion makes sense if

South Africa wants our coun --

try to get on the road to

greater pros per ity shared by

all. How ever words with out

action are not going to get us

there. Van der Berg et

al.(2011: 23) warns that “If

an expan sion of low qual ity

ECD cen tres occurs it will

prob a bly be very dif fi cult to

improve the qual ity at a later

stage. Effec tive over sight with 

mon i tor ing and sup port will

there fore be cru cial.”
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Non-Gov ern men tal Organi sa --

tions such as Play-with-a-

Pur pose are effec tively lead --

ing the way with struc tured

mentorship. 

In order to con tinue to

effec tively impact the early

edu ca tion arena in our coun --

try, Play-with-a-Pur pose’s

chal lenge is to con tinue

imple ment ing the mentorship 

and qual ity assur ance

programme to make real

learn ing in the field tran spire

swiftly and trans form early

edu ca tion cen tres. 
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